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The philosophy of guidance, as well as that of education In general,
In the elementary school Is based on the assumption that every child
should have the privilege of developing into a happy, socially desirable,
and productive individual in his community. Education is concerned
with the development of children as fully functioning persons. Guidance,
therefore, becomes an integral part of the educational process the mo¬
ment the school touches the life of the child.
The main function of the guidance program is to use our knowledge
of human growth and development in order to assist a child in becoming
a well-adjusted individual with the following behaviors:
1. Works towards purposeful goals
2. Solves all kinds of problems intelligently
3. Understands himself
4. Respects- others and cooperates with them
In recent years authorities seem to agree that the earlier con¬
structive guidance services are offered children the greater the prob¬
ability for them to grow and develop into well-adjusted personalities.
If these services are continuous from the time children enter elementary
school through college, many of them will experience greater personal
satisfaction and make contributions to the welfare of society than should
be expected of them in the absence of guidance services.
The quantity and quality of guidance services provided all the
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children of all people throughout the conunon school might make a cru¬
cial difference in the kind of adults they become. Some authorities
support the viewpoint of instituting guidance programs at the elementary
level if children are to reach a state of self-sufficiency in adulthood.
The instituting of a guidance program is a gradual process which should
have its taproots deeply imbedded in the elementary school, for ade-
quate counseling on this level will ensure better adjusted youth moving
into the secondary school. Counseling done on the elementairy level may
not be directed toward the same specific purposes as that done later in
the lives of boys and girls, but it may be considered of equal importance
because it attacks the problem while the child is still very young and
therefore may prevent the development of many adjustmental difficulties
which plague the secondary schools. If all elementary schools had good
counselors who knew how to get at the grass roots of helping boys and
girls to understand themselves and to solve their problems in a self-
determined manner, our secondary students would be more self-sufficient
as they move into adulthood.
Since the idea of providing guidance services on the eloaentary
level is a rather recent and controversial innovation, authorities in
the field seem to differ greatly concerning the roles of counselors on
this level. The writer felt that a study was needed to determine duties
and responsibilities for those planning to enter this field.
Evolution of the problem
The writer's interest in this research was an outgrowth of the ob¬
vious need for more Information concerning the counselor's role in the
elementary school.
3
The need for and function of guidance and counseling services on
the elementary level was a controversial Issue at the close of the last
decade. Much of the debate centered around what duties counselors
would perform In a school situation with predominantly self-contained
classrooms. However, with the apparent trend of specialization In the
upper elementary school the professionals In the field appear to be
more receptive toward Instituting some type of counseling and guidance
services at the elementary level.
With this trend In mind, the writer believed that an analysis of
the educational literature which dealt specifically with the duties and
functions of counselors In elementary schools would be of value to ad¬
ministrators as well as teachers, and counselors who plan this phase of
the currlculvim.
Contribution to educational knowledge
It Is hoped that this study synthesizes the opinions of many guid¬
ance authorities relative to the duties and responsibilities of elemen¬
tary school counselors.
It Is believed that this study may be of value as follows:
1. To Institutions of higher education In providing prospec¬
tive counselors with the skills required to fill the posi¬
tion of an elmentary school counselor
2. To administrators engaged In selecting counselors In ele¬
mentary schools
3. To practicing and newly assigned counselors In elementary
schools
4. To the elementary school children who will be consumers of
4
counseling services In the future.
Statement of the problem
The problem involved in this study was to determine the duties and
responsibilities of an elementary school counselor as revealed in cer¬
tain selected educational literature.
Purpose of the study
The purpose of this research was to ascertain the following:
1. The qualifications of the writers who are defining the role
of the counselor in the elementary school
2. The professional preparation, experience, and personal qual¬
ities of an elementary school counselor
3. The duties and responsibilities of the elementary school
counselor
4. The difference between counseling in the elementary and
secondary schools
Definition of terms
The following terms are used in this study with meanings as indi¬
cated!
1. Guidance - That process or service performed by a specially
trained person in attempting to enable each individual to
understand his abilities. Interests, personality traits,
and to develop them as well as possible. To relate them
to life goals, and finally to reach a state of complete and
mature self-direction as a desirable citizen of a democratic
society.
2. Guidance services - at the elementary level, services ren¬
dered by guidance personnel to any other persons involved
5
in the educational process of pupils, Including staff mem¬
bers, parents, community sources and students themselves.
3. Guidance specialist - the individual who has been trained
in all aspects of the guidance program, one who is capable
of administering and interpreting tests and test results,
handling the individual interviews to get at the problems,
and helping the child in such a way as to most effectively
bring about a solution to his problem.
4. Counseling - the method of helping a child through inter¬
views and other individual relationships, to better under¬
stand himself, to solve his problems, and improve his plan¬
ning.
5* Role - expected performance of the person or activity de¬
scribed.
6. Elementary school counselor - a member of the school staff
who has been assigned specifically to guidance work and who
has had specialized preparation for this service.
7. Counseling practictmt - the actual supervised counseling ex¬
perience, with the counselor candidate handling counseling
cases and group situations under systematic and continuing
individual supervision and evaluation. The practiciun may
be provided in a campus counseling center or in an off-cam¬
pus setting.
8* Internship - the on-the-job experience under systematic
supervision and evaluation. It may be a paid assignment and
is usually beyond the counseling practicum.
6
Limitation of the study
The study was limited to materials found in books, articles, unpub¬
lished theses, and reports which dealt with elementary school guidance.
Method of research
The method of research used in this study was documentary analysis.
It involved analysis of literature pertaining to counselors in the ele¬
mentary school with particular emphasis on the identification of the du¬
ties and responsibilities of the counselor at the elementary school level.
Locale of study
This study was conducted in the Atlanta University Library, the
Atlanta Public Libraries, and the Atlanta Board of Education's Profes¬
sional Librairy.
Subjects and materials
The subjects for this study are the authors of literature concerned
with counselors in the elementary schools and some of their writings.
The authors were selected after it was found that their writings contained
pertinent information in reference to this study. The literature was lo¬
cated through the use of card catelogues, the Educational Index. Cumula¬
tive Book Index. Books in Print. U. S. A.. Master's Theses In Education,
and Dissertation Abstracts.
Procedural steps
The procedural steps used in this study are:
1. The related literature pertinent to this study was reviewed,
summarized, and organized for presentation in this thesis.
2. The books, articles, unpublished theses, and reports deal¬
ing with elementary guidance were surveyed and pertinent
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material was extracted for use In preparing this thesis.
3. The data were analyzed and presented in appropriate tabular
and textual foms.
4. The findings were presented interpreted, and summarized;
conclusions were drawn, implications and recommendations
were formulated.
CHAPTER II
PRESENEAIION AND INTERPRETAEION OF LITERATURE
Introduction
The purpose of this chapter is to present the findings of the data
on "The Role of the Guidance Counselor in the Elementary School." The
data presented in this chapter were derived from twenty-two books, twen¬
ty-six articles, and two unpublished theses which dealt with elementary
guidance. All writers did not show pertinent Information in all areas.
The majority of the data were taken from publications since the year,
1960.
The presentation of the data with interpretation and tabular repre¬
sentation are organized under the headings indicated below:
1. The qualifications of the writers who are defining the role of
the counselor in the elementary school
2. The professional preparation, experience, and personal qualities
of an elementary school counselor
3. The duties and responsibilities of the elementary school coun¬
selor
4. The difference between counseling in the elementary and second¬
ary schools
Qualifications of Writers
The qualifications of the writers have been tabulated in five areas,
namely: the degrees held, job experiences, locations of the jobs held,
memberships in national professional organizations pertaining to the
8
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field of guidance, and published writings done by the authors. The re*
suits of these tabulations seem to indicate that these authors are pro¬
ficient in the field of guidance and counseling.
The distributions and percentages of authors as to the highest de¬
gree earned appears in Table 1. The highest degree earned was the Ph.
D of which thirty-seven of the authors were recipients while ten re¬
ceived the Ed. D Degree, eight the M. A. Degree, one the M. S. Degree,
two the M. Ed. Degree, one the A. B. Degree, and there were seven for
which no degree was reported.
Of the 66 authors and co-authors contributing to this study 56 per
cent of them hold the Doctor of Philosophy degree, 15 per cent hold the
Doctor of Education degree, 12 per cent earned the Master of Arts, 1.5
per cent the Master of Science, 3 per cent the Master of Education, 1.5
per cent the Bachelor of Arts, and 11 per cent did not indicate the de¬
grees earned.
With 47 of the writers or 71 per cent of them having cCTipleted work
on the doctoral level and only 1 or 1.5 per cent having completed four
years of college training, it seems evident that these writers have suf¬
ficient professional preparation and should be capable of writing on
this subject.
The distribution of jobs held by these authors appears in Table 2.
The various jobs have been divided into the following categories: ad¬
ministration, instructional, research, professional services, counseling,
and others. In the category of administration the range of jobs in¬
cludes: superintendents, deans, directors, supervisors, coordinators,
personnel, principals, and executive secretaries. Under instructional
10
TABLE I
DISTRIBUTION AND PERCENTAGES OF AUTHORS AS TO
HIGHEST DEGREE EARNED
Ph. D Ed. D
DEGREES
M. A. M. S. M. Ed. A. B.
Unknown
Degrees
Number 37 10 8 1 2 1 7
Percentage 56 15 12 1.5 3 1.5 11
TABLE 2










the range Includes: department heads, associate professors, assistant
professors, visiting professors, laboratory instructors, and teachers
at the college, high school, and elementary level. Research includes:
research assistants, research editors, and research directors. Profes¬
sional services include: psychologists, clinicians, psychiatrists, and
psychometrists.
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Counseling Includes: counselors in schools and social agencies, tech¬
nical and educational consultants, and vocational advisors. In the cate¬
gory of others the range of jobs Includes: United States Air Force,
Army, and Navy officers, diplomat, and commission member of a teacher
Education Program in Japan.
The tabulations in Table 2 shows that the sixty-six authors involved
in this study have held two hundred thirty-four positions under the
categories listed. This shows that many of the authors hold or have
held more than one position.
The nature of the different jobs represented in this table shows
that these authors have had wide and varied experiences. This appears
to indicate that these writers have sufficient background knowledge for
writing on this subject.
ilie distribution of job locations of these authors appears in Table
3. The various locations have been divided into the following categories:
educational institutions, medical institutions, guidance centers, in¬
dustry, social and professional organizations, and others.
The tabulations in Table 3 shows that the sixty-six authors involved
in this study have held jobs in one hundred sixteen different locations*
The functions of the different locations represented in this table
shows that the authors had a variety of experiences in terms of the
kinds of responsibilities delegated to them. The highest frequency
falls under educational institutions. This appears to indicate that
these writers have sufficient insight into the problems involved in guid¬
ance to be proficient in writing on this subject.
The distribution of memberships in national professional organizations
12
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Social and Professional Organizations 3
Others 8
of the authors who contributed to this study appears in Table 4. The
tabulations in Table 4 shows that the 66 authors involved in this study
hold memberships in eleven national professional organizations, and nine
divisions of national professional organizations.
The membership of the authors in recognized national professional
organizations shows their awareness of the need to be continuously in¬
formed of current trends and practices in the field of guidance and
counseling. This appears to Indicate that these writers have sufficient
knowledge of new methods and techniques for proficiency in writing on
the subject.
The frequency of participation in published and unpublished writ¬
ings appears in Table 5. The tabulations in this table shows the nu¬
merical range of publications. The range is frcan six to one. Thirty-
two of the sixty-six authors are Identified with only one publication,
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TABLE 4
FREQUENCY DISTRIBUTIONS OF MEMBERSHIPS IN NATIONAL
PROFESSIONAL ORGANIZATIONS AND THEIR DIVISIONS
Organizations Frequency
American Personnel and Guidance Association 36
American Psychological Association 33
National Vocational Guidance Association 17
Association for Counselor Education and Supervision 16
American School Counselor Association 10
American College Personnel Association 8
Student Personnel Association for Teacher Education 7
National Educational Association 2
American Rehabilitation Counseling Association 1
Orthopsychiatiry Association 1
Academic Psychotherapy Association 1
Division of Counseling Psychology 9
Division of Educational Psychology 8
Division of Clinical Psychology 4
Division of Personality and Social Psychology 3
Division of Evaluation and Measurement 3
Division of School Psychologist 2
Division of Teaching Psychology 1
Division of General Psychology 1
Division of Philosophical Psychology 1
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fourteen with two, ten with three, eight with four, and one with five
and six.
The participation of the authors in published and unpublished
writings shows that they are knowledgeable about subjects of guidance
and counseling. The acceptance of their publications in professional
circles appears to indicate the proficiency of the authors in writing
on this subject. For the complete list of the authors see page 79 of
the thesis.
Survey of related literature
Since guidance has gone through a period of change which is now
accepted, it is no longer considered corrective or remedial, but de¬
velopmental, preventive and continuous. With this idea in mind, it is
definite that elementary guidance is part of the total school - kinder¬
garten through college.
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It is necessary that the origin or cause of problems be found earl¬
ier than secondaiy school in order to prevent them. Certainly, early
recognition of problem areas is necessary for early correction. If
problems are identified and treated in their initial stages, they are
likely to be resolved much more easily.
In as much as counselors are being placed in elementary schools
there should be a clear and distinct awareness of their professional
role.
The role of the counselor is Influenced by his professional skills,
his professional interests, the environment in which he works, and the
definition of function established by the profession. However, there
is a core; of preparation and professional role which should be common
to all counselors.^
The services of professionally trained counselors are greatly need¬
ed in elementary schools. They should not replace the regular teachers
who function as counselors, for the classroom teacher should still re¬
main the key guidance worker in the elementary school. Krugman believes
that "In elementary schools which have the services of a modem trained
guidance worker, or teacher-counselor, almost eveiry teacher in the
school functions better in the guidance of their children than in schools
where no such services are available."^
The professional preparation, experience, and personal qualities of an
-
The American Personnel and Guidance Association, "The Counselor:
Professional Preparation and Role," Personnel and Guidance Journal.
XLII:5 (January, 1964), 537.
2
Morris Krugman, "Why Guidance in the Elementary School?" The Per¬
sonnel and Guidance Journal. XXXIIr5 (January, 1954), 249.
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elementairy school counselor
Professional training is valuable to individuals who teach and
guide children in the elementatry schools. In reference to the profes¬
sional preparation of elementary school counselors, the Handbook for
Counselors suggests that the following areas be studied: principals of
guidance, techniques of counseling, mental hygiene, remedial reading,
individual testing and measurements, educational psychology, and growth
and development of the child. Other courses highly recommended include
1
abnormal psychology, techniques in guidauice, and sociometry.
The need for a background of knowledge and Information is evidenced
by this publication. It is interesting to note the Inclusion of remedial
reading and individual testing in this list of training needs. If these
areas are found to be prevalent in the more detailed Inspection of the
literature, it may point to an area of conflict; in that teaching is
generally considered to be a function of teachers and individuals test¬
ing to be a function of the school psychologist.
Barr states that the training for the elementary school counselor
should be similar to that of the social worker, depending on the expec-
2
tancies from assigned duties. If Barr's idea is followed the elementary
school counselor can look forward to sharing the same frustrations as
his secondary school counterpart. Any profession which leaves it up to
the situation to define its role will necessarily have an amorphous
Handbook for Counselors (Long Beach, California: Long Beach Pub¬
lic Schools, mimeographed, 1958), 68-69.
2
John A. Barr, The Elementary Teacher and Guidance (New York:
Henry Holt & Co., 1958), p. 249.
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role. Elementary school counselors will find themselves serving as
handymen, teacher aids, baby sitters, trouble shooters and a host of
other functions for which little or no training is really needed. It
is hoped that this study will reveal Barr's reason for not employing a
social worker in those situations where it is found that the need is
for someone "like a social worker."
Hill and Nitzschke reported the results of a survey of preparation
programs in elementary school guidance, and concluded that programs for
such personnel were not well defined, that little differentiation was
being made between counselor preparation for elementary and secondary
schools^ and that few universities had clearly planned definitive pro¬
grams for elementary guidance workers.^
In a follow-up of their survey, Nitzschke found only forty-five
out of five hundred twenty seven responding universities indicated that
they offered a preparation program for elementary school guidance person¬
nel which they considered to be "significantly" different from that off¬
ered secondary school personnel. Nitzschke reported that "required"
courses which were specific to elementary guidance personnel included;
1. Guidance in the Elementary School
2. Guidance and Counseling Fractlctjm
3. Seminar in Child Development
4. Elementary School Counseling Techniques
5. Child Psychology
_
George E. Hill and Dale Nitzschke, "Preparation Programs In Ele¬
mentary School Guidance," Personnel and Guidance Journal. XL:2 (October,
1961), 155.
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6. Supervised Counseling and Field Experience
7. The Exceptional and A Typical Child
8. Individual Testing and Analysis^
According to Peters, Shertzer, and Van Hoose there has been little
written on the nature of the preparation for becoming an elementary
school counselor. One of the difficulties In designing a program Is the
current dilemma over what truly constitutes the guidance function In the
elementary school compounded by the enigmatic role to be performed by
2
the elementary school counselor.
In preparing for a master's degree In elementary school guidance at
the Ohio State University In 1964, students were required to Include a
counseling practlcum with elementary school children. Courses In ele¬
mentary curriculum, reading, special problems of children, and guidance
problems In the elementary school were to be selected. Electives In
3
education, sociology, anthropology, or philosophy were to be chosen.
The principals' opinions revealed that It was desirous that psy¬
chology courses be Included In the elementairy school counselor's prep¬
aration program were child psychology, psychology of learning. Individual
differences, adolescent psychology, psychology of personality, psychology
of adjustment, abnormal psychology, and clinical psychology.
1
Dale Nltzschke, "Preparation Programs In Elemental^ School Guid¬
ance - A Status Study," Personnel and Guidance Journal. XLIII:8 (April,
1965), 752.
2
Herman J. Peters, Bruce Shertzer, and William Van Hoose, Guidance





This groups' opinions expressed a definite need for course work in
principles of guidance, individual testing, group tests and measure¬
ments, counseling theory, counseling practictun or internship, group
guidance, and organization and administration of guidance. Occupational
information was listed as desirable by the majority of the principals,
but some indicated it would make little contribution to the training of
elementary counselors.
Other professional education courses that these principals deemed
necessary in the training of elementary counselors were educational psy¬
chology, educational philosophy, education of the gifted, education of
the mentally retarded, methods of research, statistics, remedial read¬
ing, and curriculum development. Audio-Visuals and elementary school
administration courses were listed as desirable by some while others
felt they would make little contribution.
A majority of principals felt that course work in juvenile delin¬
quency, social case work, speech, and anthropology were desirable. Some
felt, however, that anthropology would make little contribution to train¬
ing of elementary counselors.^
According to a report by C. H. Miller, educators have generally
accepted practicums and internships as essential parts of counselor edu¬
cation. Of Institutions reporting guidance programs for elementary and
secondary school counselors, practicum and internship are required by
over 75 per cent of them.^
William P. McDougall and Henry M. Reltan, "The Elementary Counselor
as Perceived by Elementary Principals," The Personnel and Guidance Jour¬
nal. XLI1:4 (December, 1963), 348.
^Carroll H. Miller, "How To Prepare the Counselor for His Job?"
School Life. XLIV:1 (September, 1961), 15.
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Crow and Crow listed the following courses which are required in
order to be eligible for appointment to a position of counselor in some
states:
1. Principles and Practices of Guidance
2. Analysis of the Individual
3. Educational and Occupational Information
4. Counseling Techniques
5. Human Growth and Development






McCreary and Miller found, from their study of principals and coun
selors, there was agreement that counselors should hold the pupil's per
sonnel credential, and that they do graduate work to the master's level
Counselors made suggestions for improving college preparation of
elementary school counselors which included the improvement of super¬
vised field experience, making provision in counselor training for a
program similar to student teaching, and making the content of courses
3
more practical for this level.
tester D. Crow, and Alice Crow, Organization and Conduct of Guid¬
ance Services (New York: David McKay Co., Inc., 1965), p. 154.
William H. McCreary and Gerald Miller, "Elementary School Coun¬




The following are recognized as essential aspects of professional
studies in counseling in order to achieve the quality of professional
preparation necessary for counselors as reported by the American Person¬
nel and Guidance Association:
1. Professional study in counseling should provide counselors
with a knowledge of counseling theory and practice; group
procedures; testing and other methods of psychological and
educational appraisal; the cognitive and emotional pro¬
cesses of growth, change, and adjustment; the social, edu¬
cational, and work environment; economic, psychological,
and sociological aspects of work and vocational develop¬
ment; statistics; research methodology; legal responsibi¬
lities, and professional ethics.
2. In counselor preparation there should be supervised experi¬
ences such as laboratory work, counseling practlcum, and
internship.^
Anna R. Meeks states that the elementary-school counselor is a pro¬
fessionally trained person with depth of understanding and knowledge in
child development, theories of counseling, group dynamics, classroom
teaching, curriculum trends, school administration, public relations,
2
and organization of guidance services.
Sarah L. Leiter says:
A counselor in an elementary school should have preparation in
_
The American Personnel Guidance Association, op. cit.. 539-540.
2
Anna R. Meeks, "Guidance in the Elementary School," Journal of
the National Education Association. LI:3 (March, 1962), 32.
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the following: psychology, sociology
ment, and behavior of young children. i
education. growth, develop-
Shertzer and Stone believe:
Preparation programs for school counselors and state certifi¬
cation are highly related. They found that state certification
for school counselors (in all except six states) requires from one
to five years of experience as a teacher, a valid teaching certif¬
icate, a master's degree, and a varying nimiber of hours in profes¬
sional guidance courses.^
Forty participants in an NDEA Guidance Institute took part in a
study by Steffire. King, and Leafgren. They found that previous train¬
ing in guidance varied from 3 to 12 quarter hours but a few had master's
3
degree in other fields.
Arbuckle contends that:
Most school counselor preparation programs at the master's
level have one or more courses in counseling, one or two in occupa¬
tions. some psychological measurement, and a course in administra¬
tion.^
After a study of a training program of guidance and personnel work¬
ers, Willa Morris suggested that greater emphasis be placed on the coun¬
seling practlcum and internship as well as courses in testing and sta¬
tistics. The study brought out the Importance of guidance workers hav¬
ing a good foundation in psychology and testing experience prior to
1
Sarah L. Leiter, "Guidance in the Elementary School," Journal of
the National Education Association. LIV:6 (September, 1965), 49.
2
Bruce Shertzer, and Shelly C. Stone, Fundamentals of Guidance
(Boston: Houghton Mifflin Company, 1966), p. 97.
3
Buford Stefflre, Paul King, and Fred Leafgren, "Characteristics
of Counselors Judged Effective by Their Peers," Journal of Counseling
Psychology. IX:IV (1962), 336.
4
Dugald S. Arbuckle, "The Education of School Counselor," Journal
of Counseling Psychology. LV (1958), 58.
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securing their masterls degree In guidance.^
The major objectives of counselor education for elementary school
personnel, as cited by Nltzschke from his study of 575 Institutions In
the United States, are:
1. To encourage counselors to discover creative and imagina¬
tive ways of Identifying needs of children and to grow per¬
sonally and professionally;
2. To prepare diagnosticians and counselors who can practice
preventive guidance;
3. To prepare counselors to seirve as consultants to parents,
and teachers;
24. To prepare counselors who can coordinate services.
According to Adams the professional training of the general guid¬
ance counselor should be preceded by 24 hours of undergraduate work In
psychology and sociology, and also, the candidate should have had teach¬
ing experience, and should meet high standards of Intelligence and per-
3
sonallty.
State certification Is, of course, a major factor affecting the
education of counselors, but It Is unlikely that certification will go
beyond the master's level In the foreseeable future, although there may
be a move In the direction of an attempt to develop levels of counseling
-
Wllla Norris, "More Than a Decade of Training Guidance and Person¬
nel Workers," The Personnel and Guidance Journal. XXX1X:4 (December,
1960), 291.
2
Dale Nltzschke, op. clt.. 751-752.
3
James F. Adams, Counseling and Guidance: A Summary View (New York:
The Macmillan Company, 1965), p. 58.
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proficiency, which might be given in programs which would represent the
master's degree as the first level, the advanced certificate as the
second level, and the doctorate as the top level.^
An article by Raines declares that supervised practicum experience
2
must be a vital part of an elementary school counselor's preparation.
According to some reports, all but a few states have certification
regulations for school counselors, or plans for establishing such regu¬
lations
In the past few years there has been seme progress toward agreement
regarding the general areas which should be included in counselor train¬
ing. However, there is still much diversity in content, techniques,
and organization of programs for the professional preparation of coun¬
selors. The task of improving the content and the techniques of the
Counselor, by our lack of understanding of the counseling process and
4
by confused interprofessional relationships.
In Counselor Preparation, a publication of the National Vocational
Guidance Association, "a common core for all counselors" is recommended.
The recommended area of study which should compose the common core of
training for guidance workers are as follows:




Bill Raines, "An Approach to Practictm for the Elementary School
Counselor," The Personnel and Guidance Jouimal. XLIII: 1 (September,
1964), 57.
3




B. Growth and development of the individual
C. The study of the individual
D. Collecting, evaluating, and using occupational, educational,
and related information
E. Administrative and community relationships
F. Techniques used in counseling
G. Supervised experience in counseling
H. Group methods in guidance
I. Placement
J. Follow-up techniques and uses
K. Methods of research and evaluation^
The work experience of an elementary school counselor
Further investigation will reveal the nature of the content of ex¬
periences recommended in these areas. Too often the title of a course
indicates only a vague notion of actual course content. Attention is
called to the recommendation that the prospective counselor be trained
in Growth and Development of the Individual and in the Study of the In--
dlvidual. Answers must be sought to questions concerned with differences
between these two reccxomendations and, too, how is this different, if
at all, from the study of the individual needed by teachers?
Teaching experience is generally required for all counselors. When
initiating a guidance program, most schools select a teacher from the
regular staff to direct the program, even if he has not had special guid¬
ance training. This may be based upon the assumption that the local
_
Charles R. Foster, Guidance for Today’s School (Boston: Gimand
Co., 1957), p. 311.
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teacher is already familiar with the school, the staff, the pupils and
the ccxnmunity and will be able to adapt his methods to the local condi¬
tions immediately. This fact may or may not be desirable. Having had
teaching experience may mean that the new counselor will know what is
expected of her and will accept a locally defined role more readily than
will a counselor whose role i9 defined through his professional prepara¬
tion.
The counselor needs certain kinds of pertinent experience to work
effectively as a counselor in a school setting. In questioning the
value of the requiranent, Wrenn says that it has been taken for granted
that the counselor can secure this experience only as a paid teacher.^
He nothd that Professor Robert Mathewson, director of counselor educa¬
tion in the New York City Muncipal Colleges, believes that the job de¬
mands, and the school principals want, basic qualities of maturity and
personal understanding. These may derive from a range of life experi-
2
ences in schools. Of 32 graduate counselor-educators who cooperated
in the study reported by Wrenn, not one mentioned teaching experience
or any particular kind of experience as a preparation requirement for
counselors.
In Jones' summary of six reports, the following experiences other
than teaching have at one time or another been associated with the se¬
lection of school counselors: meeting the public, counseling, social
work, youth activities outside school, working way through college,
_
C. Gilbert Wrenn, The Counselor in a Changing World. Washington,




business or industry, travel and occupational research.^ Jones' summary
seems to be logical but it appears that his view is not shared by the
majority of writers on this topic.
Crow and Crow feel that at least three years of teaching experience
2
should be required.
According to a summary of selected characteristics of school coun¬
selor certification practices in the United States compiled by HcCully,
a ntmber of states require from zero to five years teaching experience,
and from zero to four years work experience in order to secure counselor
3
certification.
From Hart's report, it is clear that the elementary school counselor
needs didactic and practical experiences in;
1. Data interpretation in child study
2. Counseling with children
3. Parent conferences
4
4. Working with school staff
Mortensen, and Schmuller reviewed the current requirements for coun¬
selors in several states. It was discovered that two or more years of
teaching experience is required by the majority of states and experience
1
Arthur Jones, "Preparation of Teachers and Specialists for Guid¬
ance Services." Review of Educational Research. XII (February, 1942),
128.
2
Crow and Crow, on. cit.. p. 154.
3
C. Harold McCully, "A Rationale for Counselor Certification," Coun¬
selor Education and Certification. I (Fall, 1961), 3.
4
Robert N. Hart, "Are Elementary Counselors Doing the Job?" The
School Counselor. IX: 2 (December, 1961), 72.
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in an occupation other than teaching is required by approximately half
of the states.^
It is revealed by Arbuckle that professional requirements at the
state level have been moving up steadily. In 1960, the majority of
states had mandatory certification while others had optional require¬
ments or no certification requirements at all. In those states requir¬
ing certification, the requirements usually Included one to three years
of teaching or some allied experience, and anywhere from nine semester
2
hours to a master's degree in guidance.
The personal qualities of an elementary school counselor
There are certain personal characteristics that counselors should
possess. Several years ago the National Vocational Guidance Association
issued a report on Counselor Preparation. It referred to the general
characteristics of counselors as being a deep interest in people, pa¬
tience, sensitiveness to the attitudes and reactions of others, emotional
stability and objectivity, a capacity for being trusted by others, and
3
respect for the facts. These characteristics appear to be of a nature
that may not be developed in a program of training, but rather over a
longer period of living. Teaching, with its needed emphasis upon the
needs of society in preference to those of the individual, may or may
not contribute to the development of these traits.
1
Donald G. Mortensen, and Allen M. Schmuller, Guidance in Today's
Schools (New York: John Wiley and Sons, Inc., 1962), p. 408.
2
Dugald S. Arbuckle, Counseling: An Introduction (Boston:' Allyn
and Bacon, Inc., 1962), pp. 68-69.
3
Donald G. Mortensen, and Allen M. Schmuller, op. cit.. 408.
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Hamrln and Paulson reported a study in which counselors themselves
listed the traits necessairy for counseling, in order of frequency, as
understanding, sympathetic attitude, friendliness, sense of humor, sta¬
bility, patience, objectivity, sincerity, tact, fairness, tolerance,
neatness, calmness, broadmindedness, kindliness, pleasantness, social
intelligence, and poise.^
The American Personnel and Guidance Association reports: Among
basic (Qualities that characterize the effective counselor, the six list¬
ed are believed to be of particular importance.
1. Belief in Each Individual. He believes that under favorable
conditions each individual can develop in directions bene¬
ficial to himself and to society.
2. Commitment to Individual Human Values. The counselor re¬
spects and appreciates individuality Including the right
and need of those whom he counsels to find their own best
values, to determine their own goals, and to find ways to
achieve these goals.
3. Alertness to the World. The counselor is interested in
understanding man, the forces which affect his goals, and
his progress in achieving these goals.
4. Qpenmindness. The counselor is willing to question the old
and investigate the new. He is receptive to new ideas,
achievements, and research findings.
5. Understanding of Self. The counselor understands himself
_
S. A. Hamrin, and B. B. Paulson, Counseling Adolescents (Chicago:
Science Research Associates, 1950), p. 323.
30
and the ways in which his personal values, feelings, and
needs can affect his work. He recognizes his own limita**
tions and is able to judge as to when his limitations re¬
quire referral to others better able to assist the counse-
lees.
6. Professional Commitment. The counselor feels a commitment
to counseling as a profession and as a means of assisting
individuals in the development of their potentialities.
He has sufficient personal integrity and professional com¬
petence to enable him to cope with pressures inconsistent
with a respect for the individual in democratic society.^
As stated by Mortensen and Schmuller, the counselor's personal
effectiveness will determine the success or failure of the counseling
relationship. They feel that the counselor must be a person of sta¬
bility, flexibility, and understanding. He needs to be objective in
evaluating a situation, and he must be s}rmpathetic without coddling the
client.^
The study made by McCreary and Miller of California Elementary
School Counselors showed that an elementary school counselor must be a
friendly, warm person who likes children and who is able to communicate
well. He should have a good sense of htunor and be understanding, empa
thetic, and accepting. Other important personality traits include ma¬
turity, patience, and the ability to listen.^
_
APCA# OP. cit.. 538.
2
Mortensen and Schmuller, op. cit.. 326.
%cCreary and Miller, op. cit.. 496-497
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Mathewson states that:
Patterns of personality required for counseling are still in
dispute. Characteristics commonly stressed have been: common
sense and judgpient, skill in communication and interpersonal re-
lationsy emotional stability, feeling for others, and objectivity.
Many lists of desirable personality traits to be possessed by the
counselor have been prepared. Some of the qualities listed by Crow and
Crow are:
1. Sympathetic understanding of human behavior
2. Emotional stability




7. Objectivity of approach to problem situations
8. Sensitivity to attitudes and behavior of counselees and co¬
workers
9 . Sense of humor
10. Self-understanding
11. Outgoing, friendly attitudes in relationships with young
2
people and adults.
The counselor should also dress neatly and appropriately, be well
3
poised, and be free from disturbing peculiarities of speech and behavior.
1
Robert Hendry Mathewson, Guidance Policy and Practice (New York:
Harper and Row Publishers, 1962), p. 333.
2




Shertzer's and Stone's description of counselors include expressions
such as friendliness, understanding, respect for and belief in the worth
of the individual, attitudes of acceptance, permissiveness, empathy,
sense of humor, common sense, objectivity, and freedom from prejudice.^
Grater, Kell and Morse saw nutrance and emotional distance as the
2
fundamental characteristics in counseling.
According to Carl R. Rogers, the qualities to be desired in the
counselor are congruence, empathy, and unconditional positive regard for
3
the client.
A study by Coutts, involving 214 male counselor candidates through¬
out the country, found that those rated high, as compared with those
rated low in competence were more kindly, sympathetic, and demonstrative
of love for their fellowmen.^
Walz and Johnston reported on thirty counselor candidates who fill¬
ed out Interview Check Lists in order to measure self perception. The
10 most used adjectives in rank order which described their personality
traits are:
sincere, polite, accepting, business like, friendly, nervous, good
listener, agreeable, pleasant and relaxed
Shertzer and Stone, op. cit.. p. 105.
2
H. A. Grater, B. L. Kell, and J. Morse, "The Social Service Inter¬
est: Roadblock and Road of Creativity," Journal of Counseling Psychology.
VIII (Spring, 1961), 10.
3
Carl R. Rogers, "The Interpersonal Relationship: The Core of Guid¬
ance," Harvard Educational Review. XXXII (Fall, 1962), 416.
4
R. L. Coutts, "Selected Characteristics of Counselor Candidates in
Relation to Levels and Types of Competency in the Counseling Fractlcum"
(Unpublished Doctoral Dissertation, Florida State University, Tallahassee.
5
Garry R. Walz and Joseph A. Johnston, "Counselors Look at Them¬
selves on Video Tape," Journal of Counseling Psychology. X:3 (1963), 233.
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Kazlenko and Neldt conducted a survey In which counselor trainees
described themselves as:
intelligent, professionally competent, administratively efficient,
serious, empathetic, soft-voiced, reserved of judgment, dependable,
democratic, emotionally stable, self centered, friendly, kind,
lonely, staid, moral, and socially acceptable.
Four other personality variables of counselors as listed by Heil-
brun are self-acceptance, tendency to make a good social impression, re-
2
sponsibility, and psychological-mindedness.
Hill and Green made a survey in California with reference to desir¬
able characteristics of guidance workers, and reported a list of traits
covering such matters as respect for the individual, freedom from pre¬
judice, faith in htanan nature, knowledge of self, sense of humor and a
3
willingness to work beyond the call of duty.
Many recent studies have provided clear evidence of widely varied
duties of guidance workers. It seems safe to assume, therefore, that
the kinds of characteristics required - though the merit of "personality"
4
is not to be denied - continue to be difficult to standardize.
Two generalizations are warranted from these varied studies of
characteristics of counselors: (a) the complexity of both the counseling
1
L. W. Kazlenko and C. 0. Neidt, "Self-Descriptions of Good and Poor
Counselor Trainees," Counselor Education and Supervision. I (Spring,
1962), 121-122.
2
Alfred B. Heilbrun, Jr., "Psychological Factors Related to Coun¬
seling Readiness and Implications for Counselor Behavior," Journal of
Counseling Psychology. IX:4(1962), 357.
3
George E. Hill and Donald A. Green, "The Selection, Preparation,
and Professionalization of Guidance and Personnel Workers," Review of




process and other activities of guidance and personnel definitions for
effective workers; (b) evaluations of effectiveness in counseling under
carefully controlled conditions, though they probably cannot provide
conclusive evidence regarding traits of counselors in general, will con-*
tinue to provide suggestive leads to fundamental research that is needed
in the field of the selection of cotmselors.^
Erickson feels that a counselor should be emotionally mature, should
have genuine interest and faith in those whom he expects to counsel,
should be as objective as possible, and he must be an active, interested
2listener. Possession of these characteristics do not necessarily mean
a counselor will be successful with any and all clients. However, it
appears that few, if any, writers will deny their importance.
The professional preparation, work experiences, and personal qual¬
ities of an elementary school counselor are determinants of their anti¬
cipated effectiveness in professional service. Table 6 shows tabula¬
tions relative to the course of study that the sixty-six authors and
other sources feel are necessary for professional preparation. Table 7
and 8 show comparable tabulations relative to work experiences and per¬
sonal qualities respectively. The frequency distribution of the opin¬
ions of the authors' and other sources concerning the course of study
for professional preparation appears in Table 6. The courses have been
grouped according to the following areas! guidance and counseling, test¬
ing, research, psychology, anthropology, sociology, philosophy, admini¬




Clifford E. Erickson, A Basic Text for Guidance Workers (New York:
Prentice-Hall, Inc., 1947), p. 129.
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TABLE 6
FREQUENCY DISTRIBUTION OF THE AUTHORS' OPINIONS CONCERNING
A COURSE OF STUDY FOR PROFESSIONAL PREPARATION
OF AN ELEMENTARY SCHOOL COUNSELOR
Courses Frequency















experiences, and others. The category, others includes: public rela¬
tions, professional ethics, legal responsibilities, economics, and ju¬
venile delinquency.
The authors' perception of the nature of the elementairy school coun¬
selor's training indicate that extensive course work is needed in the
36
TABLE 7
FREQUENCY DISTRIBUTION OF THE AUTHORS’ OPINIONS CONCERNING
WORK EXPERIENCES AS PREREQUISITES TO
ELEMENTARY SCHOOL COUNSELING
Work Experiences Frequency
General school experience 9
Meeting the public 1
Counseling 2
Social Work 1
Youth activities outside school 1
Working way through college 1




Mo particular kind of experience 1
Data Interpretation in child study 1
Parent conferences 1
areas of guidance and counseling and psychology. There is also an indi¬
cation that other courses needed, according to rank are: education,
testing, and supervised experiences. The other groups in the table were
considered by few of the authors to be of importance; only nine felt
that sociology was necessary, eight listed case study, seven mentioned
special education, six listed philosophy and remedial reading, five
listed research and anthropology, and three said administration and
37
mental hygiene were needed. The tabulation in the category of others
represent the opinion of one writer for each course previously mention-
ed, except for Juvenile delinquency, three authors felt that this area
should be included.
The opinions of the authors concerning the types of work experi¬
ence pertinent to an effective elementary school counselor appear in
Table 7.
The results of the tabulations in this table Indicate that the ma¬
jority of the authors who discussed work experiences favored general
school experience.
The opinions of the authors concerning the possession of personal
qualities for an elementary school counselor appear in Table 8. These
qualities have been grouped under seven general headings. They are:
friendly, socially intelligent, patient, tirustworthy, objective, emo¬
tionally stable, and others. Some of the specific qualities Included
under the heading friendly are interest in people, sympathetic, anpa-
thetlc, kind, pleasant, warm, sense of hxuaor, relaxed, and likes chil¬
dren. Listed under the heading socially intelligent are understanding,
tactful, polite, alert, communicates well, ability to listen, common
sense and judgpient, and danocratic. The general heading patient in¬
cludes such qualities as calm, poise, tolerant, and accepting. Under
the heading objective the qualities are broadminded, belief in each in¬
dividual and faith in human nature. Trustworthy includes sincere, fair
responsible, professional commitment, and willingness to work beyond the
call of duty. The heading emotionally stable includes emotional dis¬
tance, maturity, and freedom from disturbing peculiarities. The final
heading, others, includes neatness, nuturance, self-acceptance
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TABLE 8
FREQUENCY DISTRIBUTION OF AUTHORS' OPINIONS CONCERNING









professional competency, administrative efficiency, soft voice, and psy
chologlcal mindedness.
The highest frequency tabulated In the above table appears to Indl
cate that a very large majority of the authors feel that an elementary
school counselor should be friendly, and more than half of them feel
that social Intelligence Is a personal attribute. The other groupings
listed according to rank are patient, trustworthy, objective, others,
and emotional stability.
The duties and responsibilities of the elementary school counselor
When considering the function of the counselor on the elementary
school level, the Commission on Guidance In American Schools has listed
four major responsibilities for school counselors:
1. Counseling students on matters of self-understanding, decision
39
making, and planning, using both the Interview and group situ¬
ations .
2. Consulting with staff and parents on questions of student under¬
standing and student management.
3. Study changes in the character of the student population and
interpreting this information for the school administration eind
to curriculum-development committees.
4. Performing a liaison function between school and community coun¬
seling resources eind facilitating their use by teacher and stu¬
dents.^
The Commission also indicated that an elementary school counselor
has three special functions: non-verbal communication with children;
skill in reading diagnosis and accompanying emotional problems; skill
2in working with parents individually and in small groups.
It is probable that many of the duties performed by elementary Coun¬
selors will be non-professional tasks. Like their secondary school
counterparts many of them will be asked to do all sorts of things. Those
who willingly accept these various non-professional tasks are not doing
what they can to educate their superiors as to their exact duties.
Counselors cannot hope to satisfy evexyone; therefore those who have had
professional preparation should take a firm stand and provide leader¬
ship in creating an image that would enhance their work in the eyes of
others. Many spend part of their time performing various administrative
functions and teaching. As time goes on it is hoped that the duties of




the counselor will become refined and separated from those functions
which detract from the effectiveness of a counselor.
The duties and functions of elementary school counselors listed by
Martinson are:
1. The counselor works with school personnel in the study of
individual children.
2. The counselor plans with teachers, administrators, and cur¬
riculum workers for special provisions for individuals
within the regular classroom and for special classro<mis.
3. The counselor provides leadership in staff development and
use of an adequate record system.
4. An important function is that of parent education.
5. In order to reach every teacher and every child, the coun¬
selor functions not only on a remedial basis, but also as
the key person in furthering an over-all mental health
program.
6. The counselor serves as a co-ordinating agent with community
groups which provide assistance in special cases.^
Robert M. Hart found that elementary counselors duties should be:
1. Interpreting pupil data
2. Holding conferences
3. Counseling pupils
4. Conducting in-service training in guidance
5. Acting as guidance consultant
1
Ruth A. Martinson, "Duties of Elementary School Counselors," Occu¬
pations. XXX:3(December, 1951), 169.
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6. Conducting case conferences
7. Selecting pupils who need special help
8. Organizing and heading school guidance committee
9. Assisting In placement of pupils
10. Coordinating efforts of all specialists working on a case
11. Interpreting school's guidance program to the camnunlty
12. Acting as liaison person between school and community
agencies on pupil problems
13. Planning school testing program with principal
14. Fostering good mental hygiene
15. Reporting to the principal annually on what has been accom¬
plished In guidance for the year
16. Gathering Information on pupils
17. Orientation of pupils to be promoted to high school
18. Maintaining adequate supply of guidance literature and ma¬
terials
19 * Writing case histories
20. Conducting group guidance sessions
21. Supervising clerical workers assigned to counselor's office
22. Suggesting areas for curriculum Improvement
23. Administering tests. Inventories, etc.
24. Visiting pupils' home
25. Orientation of pupils new to school
26. Planning future educational programs with pupils
27. Ordering tests
28. Assisting In transferring procedures when pupils leave
school
42
29. Encouraging and assisting teachers to carry on classroom
research
30. Keeping adequate records on all pupils
31. Assisting in the enrollment of pupils new to school
32. Scoring tests
33. Counseling staff members on personal problems
34. Teaching remedial classes (reading, etc.)
35. Giving psychotherapy to emotionally disturbed pupils
36^ Interviewing every pupil in school
37. Teaching regular classes (part time)^
Shirley made a study relative to the role of the elenentary school
counselor as perceived by elementary school teachers in Atlanta, Georgia,
They identify this role as follows:
1. The counselor should have administrative ability but should
not be assigned administrative functions. He should in¬
form the principal when pupils violate school regulations
and he should counsel pupils with severe discipline prob¬
lems .
2. The counselor should administer individual and group tests,
interpret test results, and identify underachievers. Per¬
sonality tests should be a part of the testing program.
3. At least seventy-five per cent of the counselor's time
should be spent~'ln eounseling with pupils. However, the
counselor should be expected to perform some duties of a
non-counseling nature.
-
Hart, OP. cit.. 72.
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Other functions listed were:
1. Helping pupils to Identify themselves
2. Serving as liaison between school and community
3. Organizing honor societies
4. Doing some vocational counseling^
In 1961 the members of the State of Ohio Elementary School Guid¬
ance Conference were Interested In Identifying the unique role for the
elementary school counselor. Peters, Shertzer, and Van Hoose found that
among the duties of the Ohio elementary school counselors were the fol¬
lowing:
1. Counseling with elementary pupils on such matters as grades,
study habits, emotional problems, and underachievement
2. Testing pupils In groups; Interpreting tests results to
teachers, parents, and pupils; assisting In the development
of testing programs
3. Presenting occupational Information materials to pupils
and teachers
4. Assisting In the orientation and articulation of pupils
through the grades and In the orientation of pupils and
parents new to the community
5. Conducting group guidance activities
6. Providing assistance to teachers
7. Planning, conducting, or assisting with In-service train¬
ing programs
-
Doll Shirley, "Teachers' Perception of the Role of the Elementairy
School Counselor" (unpublished Master's Thesis, School of Education,
Atlanta University, 1966), pp. 47-48.
44
8. Developing, Instructing In the use of, and maintaining a
cumulative folder or guidance record
9. Screening pupils for recommendation for grouping and for
referral
10. Coordinating the efforts of the school psychologist and
administrative and Instructional personnel regarding Indi¬
viduals and groups of pupils
11. Making home visitations
12. Meeting with parents to help Interpret the home to the
school and the school to the home
13. Interpreting the elementary guidance program to the com¬
munity and helping develop and maintain good public rela¬
tions
14. Working with social agencies
15. Carrying out follow-up activities regarding Individuals
and groups and keeping administrative and supervisory staff
Informed of the results
16. Augpientlng the establishment of ethical and professional
attitudes among the staff and providing some measures of
leadership In the encouragement of further training on the
part of the teacher
17. Evaluating the effectiveness of the guidance pro^am^
According to Harrison, the elementary school counselors In a large,
mldwestern city were asked to Identify and refer pupils to rooms for the
gifted. In carrying out this specific assignment. It was necessary for
1
Peters, Shertzer, and Van Hoose, op. clt.. pp. 252-253.
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the counselor to perform the following duties:
1. Work with teachers in making referrals
2. Work with permanent record folders
3. Interview teachers concerning pupils
4. Interview parents and others outside the school who may
have worked with the children in organizations
5. Test groups under observation
6. Report findings to principal
7. Establish in-service training
8. Help teachers in identifying and planning for gifted pupils
9. Assist parents in discovering needs that affect their chil¬
dren's performance and ways in which those needs can be met10.Follow up on findings^
McDougall and Reltan state that counselor functions considered very
important by a majority of elementary principals who were studied are:
1. Counseling individually students with personal and social
problems
2. Consulting with parents concerning their children's problems
3. Counseling individually students with academic and educa¬
tional problems
4. Counseling children with severe discipline problems
5. Identifying students with special talents and special prob¬
lems
6. Assisting teachers in the area of testing and appraisal
i
Edna L. Harrison, "The Elementary School Counselor and the Gifted
Underachiever," The Personnel and Guidance Journal. XLI:8 (April, 1963),
716-719.
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techniques7.Interpreting the guidance program to the ccxomunlty
Other counselor functions considered as very Important by 25 per
cent to 50 per cent of these elementary principals are:
1. Providing leadership for the school In-service training
program In guidance
2. Interpreting appraisal and test data to students
3. Planning the testing program
4. Visiting parents In their homes
5. Acting as a liaison with community referral agancles
6. Administering the testing program
7. Providing and editing guidance material for staff and stu¬
dents
8. Assessing student personality through the use of projective
techniques
9. Organizing and carrying out orientation programs10.Carrying out group guidance activities
Additional counselor functions thought Important by less than 25
per cent of these principals are:
’’'1. Assisting In planning curriculum
2. Conducting community research on guidance problems
3. Providing vocational and occupational Information to stu¬
dents
4. Administering discipline
5. Helping organize student activities
6. Teaching remedial reading
47
7. Keeping attendance records^
The American Personnel and Guidance Association made a study con¬
cerning the preparation and role of the counselor and found that:
1. The major responsibility of the counselor is to counsel in¬
dividuals in order to assist him in utilizing his own re-
- « sources and his environmental opportunities in the process
of self-understanding, planning, decision making, and cop¬
ing with problems related to his developmental needs and
to his vocational and educational activities.
2. The counselor makes use of the services of other profes¬
sional personnel through referrals and consultation.
3. The counselor maintains a high level of ethical practice
in accordance with the Code of Ethics of the American Per¬
sonnel and Guidance Association.
4. The counselor expects to work in a professional manner.
The conditions under which he works should allow him free¬
dom to exercise his skills on a professional level, time
2
to perform the counseling function, and adequate facilities.
Turkey reported on the duties of counselors and listed them as:
1. Conferring with principals





McDougall and Reitan, op. cit.. 352-353.
2
APGA, OP. cit.. 537.
486.Visiting homes
7* Planning with teachers and parents for pupils benefits
8. Making referrals to nurse and others
9. Interpreting test scores to assist teachers in grouping
10. Working with community agencies concerning children with
problems
11. Interviewing parents for pupils benefits
12. Speaking at faculty meeting on the importance of teacher-
counselor working relationships in an effective guidance
program^
A study was made of "elementary school counselors" in California,





5. Community and District Referrals
6. Administrative (guidance program)
7. Research Studies
2
8. Record Keeping - Clerical
Teachers in the California study received these services from coun¬
selors:
1. Individual counseling with pupils
1
Ernest Purkey, "Elementary School Counseling," Journal of the Na¬
tional Education Association. XLI:9 (December, 1962), 19-20.
2
McCreary and Miller, loc, cit.
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2. Individual testing
3. Helping with classrocxn problems
4. Participating In parent conferences
5. Administering group tests
6. Interpreting and evaluating test results
7. Teacher-counselor conferences
8. Taking disciplinary action with pupils
Counselors also help teachers by organizing student body activities,
giving remedial Instruction, taking over classes In teacher's absence,
obtaining helpful information about pupils, group counseling, helping
with attendance problems and home calls.^
Mathewson states that the counselor:
1. Reviews and evaluates data on characteristics of individual
pupils•
2. Interprets self-characteristics to pupil and helps him eval¬
uate his characteristics, attitudes, and outlooks In rela¬
tion to his academic progress, personal-social relations
In school, and educational-vocational opportunities and
demands.
3. Confers with teachers and parents about progress and spe¬
cial problems of pupils in his group.
4. Coordinates all pupil data and guidance activities bearing
upon pupil progress.





6. Collaborates with teacher in conduct of special guidance
units and activities in classrooms and leads special group
sessions on request.
7. Conducts groups guidance sessions on special topics and at
special strategic period's during the school year.
8. Together with teachers, holds evaluative and advisory inter¬
views with pupils at designated points.
9. Provides teachers with necessary information about pupils
and with useful information for relay to pupils, individ¬
ually or in groups.
10. Calls eind chairs case conferences.
11. Organizes and leads committee for scheduling of high school
or college programs.
12. Provides liaison between school and home, and between school
and community, in areas of guidance operation.
13. Prepares reports on pupils at request of administration
which may involve pupil classification, grouping, and place-
^ 1ment.
The American School Counselors Association, a division of the Ameri¬
can Personnel and Guidance Association, has issued a statement indicating
their view as to what proper responsibility of the school counselor
should be.
This organization lists' ten professional responsibilities:
1. Planning and development of the guidance program
2. Counseling
1
Mathewson, op. cit.. pp. 211-212.
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3. Pupil appraisal





9. Local research10.Public relations^
As stated by Detjen and Detjen:
The elementairy school counselor works with Individual children,
gathers significant data about problem cases, and Interprets the
special needs of the children to parents and teachers. He counsels
them on their adjustment, achievement aid their mental health.^
It Is further stated that the counselor coordinates and provides
leadership for the guidance activities of the entire school. He admin¬
isters group tests; he has char^ of the cumulative records cf pupils;
and he maintains a guidance library of books, pamphlets, films, and
filmstrips. He conducts meetings of parents, works with community agen¬
cies, and holds case conferences with teachers. He serves as a consul-
3
tant to teachers on both professional and personal problems.
Crow and Crow say the duties elementary school counselors In New
York City are expected to perform are;
1. Individual counseling of pupils In need of assistance
1
"Implementation of the ASCA Statement of Policy for School Coun¬
selors," Personnel and Guidance Journal. XLII:2 (October, 1963), 182-
183.
2
Ervin Winfred Detjen, and Mary Ford Detjen, Elementary School




2. Screening of pupils to be referred to specialists, clinics,
hospital and social agencies
3. Work with potentially maladjusted children
4. Work with teachers both In assisting teachers to understand
children better and In dealing with children In the class¬
room to avoid maladjustment and learning disabilities.
5. Work with parents In the handling of children to avoid mal¬
adjustment
6. Developing group guidance techniques In the schools
7. Developing programs of occupational Information so that the
elementary school children will learn about the world of
work and their relation to It
8. Conducting a program of educational guidance to direct chll
dren more effectively to secondary education
9. Screening gifted and talented students In line with present
national efforts to Identify gifted students for their bene
fit and for national needs10.In other ways assisting schools In developing the best pos¬
sible education of children for better learning, better
personal adjustment, better citizenship, and for the de¬
velopment of moral and spiritual values^
Smith and Eckerson made a report oh guidance programs found In
twenty-four elementary schools In ten states. They found that the ele¬
mentary counselor performed these duties:
1. Tests and observes children who have learning difficulties,
-
Crow and Crow, op. clt.. p. 158.
53
who are underachievers, who show signs of emotional distur¬
bances, who need curricular advice or placement, in special
classes, and those who are being considered for referral
to other specialists
2. Counsels children with minor personal troubles that inter¬
fere with school life
3. Helps needy children obtain glasses, hearing-aids, clothes,
food, and other essentials
4. Consults with teachers, principal, and parents to help them
understand normal children as well as children with problems
5. Refers children needing Intensive diagnosis and treatment
to pupil personnel specialists and community agencies, and
Interprets their findings and recommendations to teachers
and parents
6. Provides in-service education for teachers
7. Develops group guidance program in common personal problems
study habits, occupational orientation, and preparation
for the secondary school
8. Interprets the guidance program to parent and community
organizations
9t Conducts research and evaluative studies relative to the
effectiveness of guidance program.^
Johnson, Stefflre, and Edelfelt report:
The authoritative American School Counselors Association listed
I
Hyrum M. Smith and Louise 0. Eckerson, Guidance for Children in
Elementary Schools. Bulletin 1963, No. 36, U. S. Department of Health,
Education, and Welfare, Washington, D. C., 1963, pp. 5-6.
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the functions of the elementary school counselor as (1) serving as
a consultant to principal, teachers, parents, and other monbers of
the school staff; (2) acting as a liaison person between the school
and resources of social and other community agencies; (3) provid¬
ing effective counseling seirvlces to pupils. Individually or In
small groups; (4) contributing to the development of an effective
pupil study service through observing case studies and through a
well developed standardized testing program; and finally, (5) con¬
tributing to the schools program of research.^
The desirable role of the elementary school counselor Is not yet
well clarified, but In very general terms he will be much concerned with
assisting In personal and social development, and very little Involved
In helping with vocational planning as In secondary schools. It Is not
to be expected that what the counselor should do will correspond com¬
pletely with what he actually does. There Is not now available suffi¬
cient evidence to give a clear and general picture of what the elementary
2
school counselor actually does.
The opinions of the authors concerning duties and responsibilities
of an elementary school counselor appears In Table 9.
The tabulated results Indicate that the most Important duties and
responsibilities are consulting with staff and parents, counseling stu¬
dents, acting as a liaison person between school and community agencies
on pupil problems, administering test and Inventories, and conducting
group guidance sessions. Of the forty-three areas appearing in the
table, the remaining thirty-eight show a frequency that ranges from four¬
teen to one. This appears to indicate that the five areas listed above
1
Walter F. Johnson, Buford Steffire, and Roy A. Edelfelt, Pupil
Personnel and Guidance Services (New York: McGraw-Hill Book Company,
Inc., 1961), p. 181.
2
Carroll H. Miller, Guidance Services; An Introduction. (New York;
Harper and Row, Publishers, 1965, p. 231.
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TABLE 9
FREQUENCY DISTRIBUTION OF THE OPINIONS OF THE AUTHORS
CONCERNING THE DUTIES AND RESPONSIBILITIES OF
AN ELEMENTARY SCHOOL COUNSELOR
Duties and Responsibilities Frequency
1. Counseling students 22
2. Consulting with st«i££ and parents 22
3. Acting as a liaison person between school and com¬
munity agencies on pupil problems 21
4. Administering tests, inventories, etc. 17
5. Conducting group guidance sessions 15
6. Gathering Information on pupils 14
7. Interpreting pupil data 14
8. Assisting with the conducting of research on guid¬
ance problems 14
9. Reporting to the principal what has been acc<»n-
pllshed in guidance 11
10. Conducting in-service training in guidance 10
11. Assisting with the enrollment, orientation, and
transferring of pupils 10
12. Planning and carrying out the school testing program 9
13. Planning with teachers, administrators, and curriculvmi
workers for special provisions for individuals within
the regular classroom and for special classrooms 9
14. Visiting pupils' home 9
15. Providing leadership in staff development and use of
56
TABLE 9 (cont'd)
Duties and Responsibilities Frequency
an adequate record system 9
16 .Making referrals 8
17 .Assisting in placement of pupils 8
18.Interpreting school's guidance program to the com- 8
munity
19 .Maintaining adequate supply of guidance literature 8
and materials20.Assisting with educational and occupational planning 821.Holding conferences 722.Coordinating efforts of all specialists working on
a case 623.Teaching remedial classes (reading, etc.) 6
24.Organizing and heading school guidance committee 5
25 .Helping organize student activities 526.Providing assistance to teachers in conduct of spe¬
cial guidance units and activities 527.Educating parents in the handling of children to
avoid maladjustment 5
28 .Recognizing and assisting with classroom problems 4
29.Augmenting the establishment of ethical and profes¬
sional attitudes 4
30 .Taking disciplinary action with pupils 4
31.Assessing student personality by testing and other
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TABLE 9 (cont'd)
Duties and Responsibilities Frequency
techniques 3
32. Counseling staff members on personal problems 3
33. Teaching regular classes (Parttime) 3
34. Suggesting areas for curriculum improvement 2
35. Working with maladjusted children 2
36. Assisting with attendance problems 2
37. Helping pupils to identify themselves 2
38. Obtaining glasses, hearing-aids, clothes, food, and
other essentials for needy children 2
39. Holding evaluative and advisory interviews 1
40. Giving psychotherapy to emotionally disturbed pupils 1
41. Interviewing every pupil in school 1
42. Informing principal when pupils violate school
regulations 1
43. Supervising clerical workers assigned to counselor's
office 1
are thought by the authors to be the most important duties and responsi¬
bilities that should be assigned to an elementary counselor.
The difference between counseling in the elementary and secondary schools
HcDougall and Reitan conducted a study on "The Elementary Counselor
as Preceived by Elementairy Principals." These principals expressed their
judgment concerning the major differences between elementary and secondary
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school guidance. Areas mentioned most often were the greater emphasis
on the preventative aspects of guidance at the elementary level; the
lesser need for occupational and vocational guidance in the elementairy
school; the need for greater parental involvement at the elementary level;
and the need for understanding developmental problems peculiar to child¬
hood and pre-adolescence.^
In an article by Mahan it was stated that the elmentairy school
counselor must seirve as a resource person who will study the school pop¬
ulation, will know the community and its demographic characteristics,
will be aware of the various modes by which people learn, and will be
an expert in the understanding of human behavior and techniques for in¬
fluencing behavior through management of groups. This will make him
clearly distinct from the secondary school counselor who emphasizes a
2
one-to-one relationship based on a verbal interchange.
Some differences between counseling in the elementary school and
the secondary school as stated by Peters, Shertzer, and Van Hoose are:
1. The general purposes are different in the elementary and
secondary schools.
2. The structure of the elementary and secondary school en¬
vironment is different. The elementary school day is flex¬
ible, while the secondary school day is unstructured.
3. There is a greater dependency relationship involving parents
of elementary school children.
-
HcDougall and Reitan, op. cit.. p. 353.
2
Thomas W. Mahan, Jr., "The Elementary School Counselor: Disturber
of the Peace," The National Elementary Principal. XLIV:4 (February, 1965),
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4. The program of instruction in the elementary school focuses
on subject matter and does not draw attention to the pupil's
abilities and past performances. Where a number of instruc¬
tional programs in a school are found in the secondary
school, they require consideration of the individual's past
performance, students' abilities, and interest for proper
placement.
5. The focus of childhood psychological functioning is on se¬
curity with adults, especially in family relationships.
The secondai7 school pupil is engulfed with needs of self-
expression and independence.
6. The responsibility for counseling between the elementary
and secondary schools differs. The teacher counsels the
pupils in the elementary school where counseling is the pri¬
mary responsibility of a certificated school counselor in
the secondaiy school.
7. The motivational involvement of the student is different.
A secondary school child is usually ready to work on a par¬
ticular problem where the elementary school child does not
come to the counselor with this Involvement.
8. The elementary child, when he does come, in contact with the
counselor, cannot express himself as extensively as the
adolescent nor is he inclined to do so. (Not as mature or
as experienced)
9. There is a difference in the elementary and secondary child's
perception of time. The elementary child has little regard
of understanding for the future where the secondaiT student
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understands the more distant time effects of current be¬
havior.
10. The emotional climate may be more favorable for the elemen¬
tary child because of the flexible schedule in the elemen¬
tary school classrocna and the teacher's knowledge concern¬
ing his children. (More freedom of behavior and attention
may be allowed for the elementary child than the secondary
child.)
11. Another difference is one of degree. An elementary child
would not be given the same degree of self-responsibility
as the adolescent would receive through counseling. (There
would be a need to give more reassurance and support than
assistance in goal direction.
12. There is a difference in behavior. The counselor must eval¬
uate behavior and correctional procedures on the basis of
whether the child will grow out of them or whether the be¬
havior will grow into later difficulties. In secondary
school pupil behavior this is quite a contrast as behavior
has more immediate implications.^
It can be seen that elementary school counseling differs from sec¬
ondary school counseling both in degree and emphasis. The very nature
of a child is different, developmentally, from the nature of an adoles¬
cent. Therefore, counseling becomes different not only in degree but in
kind.2
1





1. In elementary schools the guidance counselor may counsel
and consult more often with parents or teachers or pupil
personnel specialist than with children themselves. (Ele¬
mentary school teachers counsel pupils In elementary schools
more than secondary school teachers.)
2. Mental hygienic and precllnlcal guidance practices of a
preventive kind assiuae a major role In the elementary school
as behavioral problems and academic disabilities should be
Identified and dealt with - remedied or prevented - as ear¬
ly as possible In the school system.
3. Additional problems and other guidance activity are Intro¬
duced and emphasized on the secondary school level, such
as those of educational-vocational orientation and planning,
early possibilities of marriage, and college placement.
4. The high school counselor should be able to counsel more
Individual pupils than the elementary counselor.^ This Is
because of the later stages of psychological development
reached by the pupils and social demands for educational
and occupational choice occurring on the higher level.
Miller stated that:
The elementary school counselor's responsibilities are apt to
be considerably broader and more varied than those of the second¬
ary school counselor. In secondary schools the Important emphasis
In the work of the counselor are In assisting students with educa¬
tional and vocational planning. Assistance In these areas Is not
Important for elementary pupils. They are more apt to need help
In the area of personal-social adjustment. They may need special
help - such as the help afforded In remedial teaching. In speech
correction, or through the health service. Elementary and second¬
ary school counselors differ also In regard to the people with
whom they work. Both the elementary and secondary school counselors
work with Individuals but the secondary school counselor more fre¬
quently works directly with Individuals while the elementary school
counselor more frequently works Indirectly with Individuals through
teachers, parents, and community^ In a joint effort with the prin¬
cipal.^
Zeran, Lallas, and Wegner expressed their opinions. They believe
professional preparation for elementary school counseling probably will
1
Mathewson, on. clt.. p. 213.
2
Miller, op. clt.. pp. 224-225.
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be very similar to what It has been for secondary school counselors.
The differences probably will be found in the way services are imple¬
mented. At present, on the elementary level the emphasis is on preven¬
tive programs through in-service teacher and parent education and on
corrective programs of individual, group, and family counseling. At the
secondary level the emphasis is on establishing and gaining educational,
vocational, avocational, and personal-social objectives. Group and in¬
dividual counseling are the corrective activities at this level, and
family counseling is given less emphasis.^
Data used from two studies of secondary school counselors and one
of elementary school counselors showed the following characteristics:
1. The high school counselor is slightly more likely to be
male while two-thirds of the elementatry school counselors
are female.
2. The median age is slightly above 40.
3. A substantial majority of each group have the master's de¬
gree.
4. Slightly over half of the secondary school counselors work
in three-to-four-year senior high schools. Three-fourths
of the elementary school counselors work in grades 1-6
only. '
5. High school counselors have student loads ranging from less
than 100 students per counselor to over 1,000. The median
counselor-student ratio is 1 to 412 students. Approximately
1
Franklin N. Zeran, John E. Dallas, and Kenneth W. Wegner, Guidance;
Theory and Practice (New York: American Book Company, 1964), p. 89.
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10 per cent are in schools with ratios of 1 to over 1,000.
The elementary school counselor range is similar but the
median ratio is 1 to 690 students. These counselors fre*
quently are responsible for more than one school.
6. The most frequently used title is "counselor" but the vari¬
ation is wide.^
According to Arbuckle, the basic functions of full-time counselors
are much the same in both elementary and secondary schools (with some
noted differences):
1. The counselor in both schools helps emotionally disturbed
children to come to a happier and more satisfying solution
of their problems.
2. The counselor in both schools helps children with their
academic difficulties, although the elementatry school coxm-
selor is more involved in the academic experiences of chil¬
dren than is his secondary colleague.
3. Counselors in both schools are concerned with the preven¬
tive and the remedial, but in the elementary school there
is particular stress on the preventive so that there may
be less need for the remedial later on.
4. Both counselors help parents to come to a greater understand
Ing and appreciation of their children and of themselves.
5. Both counselors help parents to come to a greater understand
ing and appreciation of their children, although most ele¬
mentary school counselors are more involved in the problems
_
C. Gilbert Wrenn, op. cit.. pp. 113-114.
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of the home. The smaller child has less control over his
activities, his younger parents tend to be more interested
in school, and any marked home problems tend to show up
quite soon at the elementary, school level . ..
6. Both counselors develop testing batteries for diagnosis
and counseling purposes. The types of tests administered
will, of course, vary for different grade levels.
7. Both counselors maintain extensive and up-to-date records
on the children for whom they are responsible.
8. Secondary school counselors spend much of their time help¬
ing students to make wise college or job decisions. This
task is not one of the major functions of the elementary
school counselor, although he should be concerned with the
vocational realism of the child's school experiences.
9. Another function that is limited to the secondary school
counselor is that of aiding needy students to get part-time
jobs.10.All school counselors work closely with other specialized
guidance personnel such as remedial reading teachers, spe¬
cial class teachers, speech therapists, and so on.^
Peters and Shertzer agree on these differences in elementary and
secondary school counseling.
1. The teacher is relied upon to perform guidance in the ele¬
mentary school while the counseling specialists and teachers
-
Dugald S. Arbuckle, Pupil Personnel Services in American Schools
(Boston: Allyn and Bacon, Inc., 1963), pp. 63-64.
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are used in the secondary school.
2. In the elementary school there is more emphasis on individ¬
ual inventory, orientation, and information services. In
the secondary school more emphasis is upon individual coun¬
seling, step-up of career information, and personal--social
information.
3. Counselors have more contact with teachers and parents in
the lower grades where there are many more contacts between
the counselor and individual pupils in the upper grades.
4. In the appraisal of pupils, the elementary school places
greater stress on teacher or counselor-centered instruments
and in the secondary school use is made of self reports or
pupil-centered Instruments.
5. Problems are more often centered in learning areas or home
relationships with elementary pupils, but in high school,
problems Involve not only learning areas but also hetero¬
sexual relationships, career and educational planning.
6. In the elementary grades pupil referrals are mainly from
teachers and parents while in the high school there is an
increase of self-referrals.
7. In reference to counselor-pupil ratio, in the elementary
school there is one full-time counselor for eveiry 600 pupils
and in the secondary school one full-time counselor for
every 250 pupils.
8. There is an estimated cost of $20.00 per pupil in the ele¬
mentary school and $30.00 per pupil in the secondary
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school
The frequency distribution of the opinions of the authors concern¬
ing the differences between counseling in the elementary and secondary
schools appears in Table 10.
The tabulations in this table appear to indicate that the authors'
.opinions differ greatly as to the nature and scope of counsd. ing in the
elementary and secondary schools.
1
Herman J. Peters and Bruce Shertzer, Guidance: Program Develop¬
ment and Management (Columbus: Charles E. Merrill, 1963), p. 74.
TABLE 10
FREQUENCY DISTRIBUTION OF THE AUTHORS' OPINIONS CONCERNING THE DIFFERENCE
BETWEEN COUNSELING IN THE ELEMENTARY AND SECONDARY SCHOOLS
Factor Elementary Secondary Frequency
1. Personnel Guidance performed mostly by
teachers
Counseling specialists with




More emphasis on individual
inventory, orientation, and
information services
More emphasis upon individual
counseling, step-up of, career
information, and personal-social
infomation 8
Conducted chiefly with Many more contacts between coun-
teachers and parents selor and individual pupils 7
4. Pupil appraisal Greater stress on teachers
or counselor centered in-
stmments
Use made of self reports or
pupil-centered instruments 3
5. Problem areas Problems more often centered
in learning areas or home
relationships
Problems Involved not only learn
ing areas but also heterosexual




Referral mainly from teach- Increase of self-referrals
ers and parents 2
7. Concept of time More "now-oriented" More "future-oriented" 5
8. Counselor-pupil One full-time counselor for
ratio every 600 pupils The median
ratio is 1 to 690 students
One full-time counselor for every
250 pupils The median ratio is 1
to 412 students 2
TABLE 10
Factor Elementary
9. Cost of guid¬
ance program





in-service teacher and parent
education and on corrective
programs of Individual, group,
and family counseling
11. Counselor as re¬
source person
Will study school population,
know the community, beware of
various modes by which people
learn, will be an expert in the
understanding of human behavior
and techniques for influencing
behavior through nianagement of
groups
12. School day Flexible
13. Program of in-
stiruction
Focus on subject matter and
does not draw attention to the







Estimated cost of $30 per
pupil
Establishing and gaining educational,
vocational, avocational, and personal-
social objectives. Corrective activ¬
ities are group and individual coun¬
seling. Little emphasis placed on
family counseling
Emphasis on a one to one relation¬
ship based on a verbal interchange
Unstructured
A number of Instructional programs
are found, and they require consid¬
eration of the Individual's past
performance, students' abilities and
in interest for proper placement






Cannot express himself, nor Can express himself more ex-
is he inclined to do so tensively
16. Sex of counselor More likely to be female More likely to be male
17. Financial assist- Not necessary
ance through
part-time jobs




More favorable because of the Favorable







SUMMARY, CONCLUSIONS, AND RECCMMENDATIONS
Recapitulation of Research Design
This study was concerned with determining the duties and responsi¬
bilities of an elementary school counselor as revealed in certain selec¬
ted educational literature.
The purpose of this study was to ascertain the qualifications of
the writers who defined the role of the counselor in the elementary
school, the professional preparation, experience, and personal qualities
of an elementary school counselor, their duties and responsibilities,
and the difference between counseling in the elementary and secondary
school.
The method of research used in this study was doctmentary analysis.
It Involved analysis of literature pertaining to counselors in the ele¬
mentary school with particular emphasis on the identification of the du¬
ties and responsibilities of the counselor at the elementary school level.
The authors of the literature concerned with guidance in the ele¬
mentary school were selected and considered after their writings were
found to contain pertinent information in reference to this study. The
majority of these writings were published from 1960 to 1966. The quali¬
fications of the authors of the literature under consideration were in¬
vestigated and evaluated in order to establish their competency for pro¬
fessional writing in reference to counselors in the elementary school.
These qualifications were established by analyzing their biographical
sketches in The American Men of ScienceL The Social and Behavioral
70
71
Sciences. Who*3 Who in American Education, and the directories of the
American Personnel and Guidance Association and The American Psycholog¬
ical Association. The literature was chosen after the authors qualifica¬
tions were found to be acceptable. It was carefully surveyed and perti¬
nent material was extracted for use in preparing this thesis. The data
were then einalyzed and presented in appropriate tabular and textual forms.
The findings were presented, interpreted, and summarized; conclusions
were drawn, implications and reccmmiendatlons were formulated.
The selected books, articles, unpublished theses, and reports deal¬
ing with elementary school guidance were found in the Atl^lnta Public Li¬
braries, The Atlanta Public School's Professional Library, The Atlanta
University Library, and through the Inter-Library Loan Service of Atlanta
University.
Summary of related literature
The increased interest in the role of the elementary school coun¬
selor is of great significance in as much as counselors are being rapid¬
ly placed in elementary schools and there is not a clear and distinct
awareness of their professional duties. The survey of literature describes
the elementary counselor in various ways, many of which overlap with
other already existing pupil personnel workers. Most writers continue
to stress the need to define more clearly the role of the elementary
school counselor. The related literature pertinent to the problems in¬
volved in the study indicate that there is a wide variance of expectan¬
cies among writers as to what is the real role of the elementary school
counselor.
1. Some writers see the elementary school counselor as a pro¬
fessionally educated person whose most Important tasks are
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counseling, providing counseling service to all pupils, and
whose education is basically the same as that of the second¬
ary school counselors.
2. Other writers see the elementary school counselor as a pro¬
fessionally educated person whose most important tasks are
working with teachers, parents, and principals; counseling
those children having learning problems; and whose education
needs to vary from that of a secondatry school counselor.
3. Many writers see an urgent need for continuing research ex¬
amining the role of and the preparation for becoming an ele¬
mentary school counselor.
4. Various writers see the need for specific coursework. Job
experience, and basic personal qualities as prerequisites
for elementary school counseling.
Summary of findings
The following statements summarize the findings obtained from an
analysis of the data collected concerning the role of the counselor in
the elementary school:
1. Findings related to the qualifications of the 66 authors who
contributed to the literature on the subject of the elementary
school counselor:
1. 1. The highest degree earned was the Ph. D. Thirty-seven
of the authors hold this degree, 10 the Ed. D, 11 the
master's and 1 the bachelor of arts. There were no de¬
grees listed for seven of the writers.
1. 2. The authors have held 234 positions among them. The
position which was held most frequently was in the area
of Instruction, second in rank was administration, and
third was counseling.
731.3. The authors hold memberships in eleven national profes¬
sional organizations and nine divisions of national
professional organizations. The organizations to which
most of the writers belonged were the American Personnel
and Guidance Association, and the American Psychological
Association.
1. 4. The authors biographical sketches showed that they had
made written contributions, relative to guidance and
counseling, through books, articles, and unpublished
materials. Every author considered had done at least
one publication. The highest number of publications done
by any one author was six.
2. Findings related to the authors' opinions concerning area of
study for professional preparation of an elementary school
counselors
2. 1. The authors suggested nineteen different areas or courses
of study. The most frequently listed were guidance and
counseling.
2. 2. Other areas or courses recommended were psychology, edu¬
cation, and testing.
3. Findings relative to the authors' opinion conceding work ex¬
periences as prerequisites to elementary school counseling:
3. 1. The majority of the authors listed general school ex¬
perience as a prerequisite to elementary school coun¬
seling.
3. 2. The kinds of work experiences prior to becoming an ele¬
mentary school counselor, according to some authors, is
of minor significance.
4. Findings relative to the authors' opinions concerning personal
qualities of elementary school counselors:
4. 1. The highest frequency of the seven categories listed
refers to the personal quality of being friendly. A
large majority of the authors felt that an elementaxry
school counselor should be friendly.4.2. The second highest number of authors, a total of thirty-
eight, said the elementary school counselor should be
socially Intelligent.
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4. 3. The authors ranked other personal qualities favorable
for an elementary school counselor as patient, trust¬
worthy, objective, and emotionally stable.
5. Findings relative to the authors' opinions concerning the du¬
ties and responsibilities of an elementary school counselor:
5.1. The majority of the authors felt that the major respon¬
sibilities of the elementary school counselor should be
counseling students and consulting with staff and parents.
5. 2. The second ranking responsibility should be that of act¬
ing as a liaison person between school and community
agancies on pupil problems.
5. 3. The remaining forty duties varied in frequency from 1
to 17. Some of these duties ranked in order of frequency
are administering tests and Inventories, conducting
group guidance sessions, gathering Information on pupils,
interpreting pupil data, assisting with the conducting
of research on guidance problems, reporting to the prin¬
cipal- what has been accomplished in guidance, conducting
in-service training in guidance, assisting with the en¬
rollment, orientation and transferring of pupils, plan-
hing and carrying out school testing program, visiting
pupils' home, making referrals, assisting in placement
of pupils, interpreting school's guidance program to
the community, holding conferences, working with malad¬
justed children, assisting with attendance problems,
and interviewing every pupil in the school.
5.4. The median counselor-student ratio for the elementairy
counselor is 1 to 690 students. These counselors fre¬
quently are responsible for more than one school.
6. Findings relative to the frequency distribution of the authors'
opinions concerning the difference between counseling in the
elementary and secondary schools:
6. 1. The guidance program in the elementary school is imple¬
mented mostly by teachers. In the high school, it is
implemented by counseling specialists with teachers.
6. 2. The counseling seirvices in the elementary school empha¬
sizes individual inventory, orientation, and information
services. The emphasis in high school is on individual
counseling, career information, and personal-social in-
informatlon.
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6. 3. The problems In the elementary school are more often
centered in learning areas or home relationships. In
the high school the problems Involve learning areas,
heterosexual relationship, career and educational plan¬
ning.
6. 4. The cost of the guidance program in the elementary
school is estimated at $20.00 per pupil. In the high
school the estimated cost is $30.00 per pupil.
6.5. The guidance emphasis in the elementary school is on
preventive programs. In the high school the emphasis
is on corrective activities.
6. 6. The elementary school counselor is more likely to be
female. In the high school the counselor is more likely
to be male.
Conclusions
The conclusions based upon the findings of this study are;
1. The writers defining the role of the eloaentary school coun¬
selor in this study are well qualified individuals. Their
education is of a very high quality, they have attained
many responsible positions, and have contributed to the
field of guidance and counseling with their published and
unpublished writings.
2. The duties and responsibilities of elementary school coun¬
selors vary greatly in the opinions of the authors.
3. The authors differ greatly as to the nature and scope of
counseling in the elementary and secondairy schools.
4. The elementary school counselor should be friendly, social¬
ly Intelligent, patient, trustworthy, objective, and emo¬
tionally stable.
5. The counselor on the elementary school level should devote
the majority of his time to counseling students, consulting
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with staff and parents, acting as a liaison person between
school and community agencies on pupil problems, adminis¬
tering test and inventories, and conducting group guidance
sessions.
6. There is a definite difference between counseling in the
elementary and secondary schools.
7. The greatest personal asset for counseling is being friend¬
ly.
Implications
The results of this research seem to indicate that:
1. It appears that the authors consulted in this study are in
general agreement concerning the preparation and personal
qualities of the elementary school counselor; however,
there is great variance as to the duties and responsibili¬
ties of the counselor.
2. It appears that the elementary school counselor's services
should center mostly around facilitating individual adjust¬
ment contrasted to the high school counselors' work with
emphasis on activities of a personal, social nature.
3. It appears that work experiences prior to becoming an ele¬
mentary school counselor has no major significance as a
prerequisite.
4. It appears that guidance in the elementary school emphasizes
preventive programs while the emphasis in high school is
on corrective programs.
Recommendations
The recommendations based upon the findings of this study are:
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1. That counselors at the elementary school level write for
the purpose of sharing ideas and results.
2. That elementary school counselors be professionally pre¬
pared with major consideration given to such courses as
guidance and counseling, psychology, and education.
3. That the elementary school counselor be friendly, socially
intelligent, trustworthy, objective, and emotionally stable.
4. That the duties and responsibilities of the elementary school
counselor be concerned mainly with counseling students, con¬
sulting with staff and parents, and acting as a liaison
person between school and community agencies on pupil prob¬
lems .
5. That the emphasis on guidance services, in the elmentary
school be placed on information services, individual inven¬
tory, and orientation rather than on career information,
personal-social Information, and individual counseling
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